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Abstract 
Metacognitive strategies are tools in developing students‟ ability to become autonomous. Pantuns raised learners 
awareness in the creative use of the language. The study aims (i) to find out if pantuns help learners to use the 
language creatively (ii) to find out if the respondents used Metacognitive strategies in accomplishing the tasks (iii) to 
determine learners‟ perceptions in learning English using keyboard and screen. A total of 50 students attended the 
English class. They were taught a topic on Special Greetings and how to write pantuns in greetings. Learners 
designed their own Pantun Greeting Cards and exhibited their work on board for others to read and comment. The 
instructor selected three best cards and justified the choices. Next, the learners moved on to the computers and 
assigned to access (http://bluemountain.com). They typed their Pantun Greetings in the Talking Cards and to click 
„Play‟ to hear the pantuns being recited with native pronunciations. Next, learners were assigned to access 
(http://www.123greetingcards.com). They selected Special Greeting Cards online and again to type Pantun Greetings 
but with music accompanying it and to e-mail the cards to their course mates and the instructor. The instructor 
assessed learners‟ work, wrote comments and returned to them online. Learners edited their work based on 
instructor‟s comments and to compile their pantuns for others to share and use in 
(http://aplikasi02.polisas.edu.my/greeting). In the next class, learners responded to a set of questionnaires to get the 
quantitative and qualitative data. The data were then analysed accordingly using frequency counts, percentages and 
vignettes. The findings show that all the respondents agreed that pantuns helped them use the language creatively. 
Most learners employed metacognitive strategies to accomplish the tasks. All learners agreed that they enjoyed 
earning English using some of the online softwares. In conclusion, the lecturer should give the learners more 
opportunities to learn the language the fun way. 
 
© 2012 The Authors. Published by Elsevier Ltd. Selection and/or peer-review under responsibility of i-Learn Centre, 
Universiti Teknologi MARA, Malaysia. 
 
* Corresponding author. E-mail address: pauziah@polisas.edu.my 
Available online at www.sciencedirect.com
© 2012 The uthors. ublished by lsevier td.
Selection and peer-review under responsibility of i-Learn Centre, Universiti Teknologi MARA, Malaysia
Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
501 Pauziah Mat Hassan et al. /  Procedia - Social and Behavioral Sciences  67 ( 2012 )  500 – 512 
 
Keywords: Pantuns; greetings; learning strategies; metacognitive strategies 
 
1. Introduction 
This section addresses the background, the statement of the problem, the rationale, the objectives, the 
research questions, the theoretical framework, and the operational definitions of terms in the study. 
 
1.1. The Background 
For Malaysia to be able to compete globally, it is essential that its citizens must be able to 
communicate effectively in the English language as it is an international language. Saran Kaur Gill (2002) 
stresses that „Malaysia cannot afford to adopt isolationist policies. If we do take a protective stand and 
make a decision that we do not need English, we will be left behind in this age of rapidly advancing 
developments in the field of science and technology. We have the swirling waters of globalization all 
around us and unless we learn to swim in them as strongly as we can, we will sink and drown‟(Saran 
Kaur Gill, 2002, p.15). Thus the learning in schools and higher institutions should be geared towards 
preparing the learners for this quest. They should be trained with necessary skills, strategies and provided 
with necessary knowledge and one crucial aspect is the mastery of the English as a second language 
(ESL). The need for higher standards of English is indeed a national problem. However, successful 
learning of English language very much depends on the learners themselves, on their ability to fully 
utilise the opportunities to learn the language and through greater self-awareness of the importance of 
English language while they are in Institutions of Higher Learning (IHL) . In today‟s learning and 
teaching of ESL, a greater emphasis is being put on learners and their learning rather than on the 
instructors and their teaching. However, according to Oxford (1990), many of her English as a Foreign 
Language (EFL) students like to be told what to do, and they only do what is clearly essential to get a 
good grade. Oxford stresses that, „attitudes and behaviours like these make learning more difficult and 
must be changed, or else any effort to train learners to rely more on themselves and use better strategies is 
bound to fail‟ (Oxford, 1990:10). Chamot (1993) points out that successful learners differ from less 
successful ones in a number of ways, of which perhaps the most important is the degree to which they are 
strategic in their approach to the various tasks which comprise language learning (Chamot, 1993, p.138). 
The goal for today‟s ESL learning approach is for students to become autonomous or independent 
learners with the ability to use strategies aptly in a variety of contexts. Within 'communicative' 
approaches, the goal is for the learners to develop communicative competence in ESL and by using 
Metacognitive strategies (MS). Whatever the context or method, it is important for ESL learners to have 
the chance to reflect on their language learning and strategies use. Reflecting upon one‟s own thinking 
and learning is metacognitive thinking. Once students begin to think about their own learning, they can 
then begin to notice how they learn, how others learn, and how they might adjust how they learn to learn 
more efficiently. 
 
1.2. Statement of the problem 
The learners‟ proficiency level is generally low. They do not have effective learning strategies. They 
were not taught any strategy training on how to use learning strategies to enhance their ESL learning. 
Through short interview with a few groups of students and lecturers, the researcher discovered that 
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neither the students nor the lecturers were aware of the use of Metacognitive strategies. The contents of 
syllabuses do not include strategy training either. Therefore the students are all “at-risk students” because 
according to McKeachie (1988), when students enter the higher levels of education without proper 
learning strategies, they find difficulty in mastering English and other disciplines as well. 
1.3. The objective 
The study aims (i) to find out if pantuns help learners to use the language creatively (ii) to find out if 
the respondents used Metacognitive strategies in accomplishing the tasks (iii) to determine learners‟ 
perceptions in learning English using keyboard and screen. 
1.4. Research Questions 
The study attempts to answer the following research questions: (i) Do pantuns help learners to use the 
language creatively? (ii) Did the respondents use Metacognitive strategies in accomplishing the tasks? 
(iii) What are the learners‟ perceptions in learning English using keyboard and screen? 
1.5. Rationale of the Study 
In order to produce a competitive new generation that is marketable locally and abroad, one area that 
needs urgent attention is the mastery of the English language. The learners need to be trained to become 
self-efficacy ESL learners who are competent and effective and creative. They need to become self-
regulated, or self-organised or self-directed or autonomous learners who make their own progress to 
achieve their goals. Students must be taught to overcome their own learning difficulties. In the context of 
this study, MS enhances the ESL learning processes and that the learners need to develop a new learning 
culture. 
1.6. The Theoretical Framework 
For this study, the researchers used the concepts of Metacognitive strategies from O‟Malley et al., 
(1985), Nisbet and Schucksmith (1986), Oxford (1990) and Rubin and Thompson (1994). Based on the 
concepts put forward by them, MS are summarised as „higher order executive skills which enable 
students to approach learning in a systematic , efficient and effective way by using elements of Planning, 
Monitoring and Evaluating’. 
 
1.7. Significance of the Study  
The findings of this study will contribute to a better understanding of how successful learners become 
more proficient in the language. The culture of „teacher-dependent‟ is unsuitable in today‟s world 
because information flows from various sources and learners must learn how to cope with the current 
development in Information and Communication Technology (ICT). They need to be active participants, 
self-directed, autonomous and need to adopt a good learning strategy as a new learning culture where 
learners are able to source for their own learning materials. This simple study is hoped to raise awareness 
among students, teachers and lecturers on the importance of MS. 
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1.8. Operational Definitions 
1.8.1. Pantuns 
 
This term refers to an epigrammatic stanza or a poetic sentence, consisting of four short lines rhyming 
alternately, in which the thought is expressed by comparison or allusion. 
1.8.2. Greetings 
 
This term refers Special Greetings , to wish people Happy New Year, Merry Christmas, Happy 
Mother‟s day, etc, which is an act of communication in which people show attention to, and to suggest a 
type of relationship or social status between individuals or groups of people coming in contact with one 
another. 
1.8.3. ESL Learners 
 
This term refers to 50 students as respondents of this study. 
1.8.4. Learning Strategies 
 
These refer to tools for active, self-directed involvement essential for developing competence in 
language learning. 
2. Literature Review 
This section begins with the characteristics of autonomous or successful learners, pantuns and the 
creative use of the language, and views on the use of the Metacognitive strategies among ESL learners. 
2.1. Characteristics of Successful Learners 
Myers (1981) conducted a study on the use of learning strategies among successful learners, and 
concluded that successful ESL learners are learners with a sense that they are competent and effective and 
are aware of their learning strategies and why they employ the strategies (1981:417). MacLeod‟s (2002) 
conducted a research and the findings support Myers research. MacLeod found that successful learners 
were aware of the learning strategies they used and why they employed them, and that their choice of 
strategies was influenced by a combination of certain personal and situational factors. Ellis and Sinclair‟s 
(1989) finding was also consistent with that of Myers. They generalise that good language learners are 
„self-aware‟ and that they are aware of and understand the reasons for their attitudes and feelings towards 
language learning (1989:6). Ellis and Sinclair and Myers seem to support the earlier views of Stern (1983) 
on the characteristics of good language learners. Stern states that „good language learners are not 
necessarily those to whom a language comes very easily; but they have persevered, have overcome 
frustrations, and have, after many trials and errors, achieved a satisfactory level of achievemen‟ 
(1983:380). Successful language learners are capable of accomplishing tasks, are willing to become  
gamblers‟ in the game of language who attempt to produce and interpret language that is a bit beyond 
their absolute certainty (Brown, 1994). Brown adds that the eventual success that learners attain in a task 
is a factor of their belief that they indeed are fully capable of accomplishing the task. This is an important 
element in second language learning. Successful learners are also self-organised learners (Thomas & 
Augstein, 1985). They are purposive and can bring their thoughts, feelings and actions into 
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consciousness, creating an awareness in which learning is alive, relevant and viable. This view is 
supported by Bandura (1986) who stresses that successful ESL learners are self-regulated learners who 
can approach learning tasks with confidence, diligence, and resourcefulness. According to Bandura, these 
learners seek out information that they need and follow the necessary steps to master it and when they 
encounter obstacles, they find a way to overcome them. Good language learners have the ability to reflect. 
This is a learned behaviour which can be cultivated by the individual over time (Sparks-Langer & Colton, 
1991). It can be concluded that successful learners use a wider range of strategies in their ESL learning, 
are able to determine the appropriateness of a strategy for a specific task. These successful learners are 
learners with selfefficacy. Bandura (1986) stresses that they are able to see themselves as competent and 
effective learners. This perception is important as one of the characteristics of successful learners is that 
they have the ability to shape, change and manage their learning. 
2.2. E-Learning 
The Malaysian four line poem, known as the Pantun, first appeared in Malay literature in the fifteenth 
century (Wilkinson et al, 1957) uses the first two lines as a hint to the facts that are stated in the third and 
fourth lines. According to Wilkinson et al, the first pair of lines should represent a poetic thought with its 
beauty veiled, while the second pair should give the same thought in all unveiled beauty (1957:3). It is the 
most outstanding form of poetry in the collection of Malay oral literature. The Malays of the past created 
pantun with creativity to express an endless range of emosions. Pantuns were used to give advice, to poke 
fun, to outwit one another with verbal excellence, to make advances to someone, to satirize, to express 
sadness, love and longing, disappointment and so on ( Shunmugam, 2006). The pantun demands at one 
and the same time a fusing together of words that were pithy and precise and highly rhythmic, where 
one‟s creativity is involved. According to Ellis and Johnson (1998), creativity is not only a property of 
especially skilled and gifted to language users, but is pervasive in routine everyday practice and is central 
to language learning and hence language teaching. The creative strategies needed when learning a new 
language structure such as the formation of pantun, are transferable skills which are useful in other areas 
of learners' lives as well. It encourages thinking "outside the box. According to Baddock (1981), the 
growth of communicative language teaching has led to a wider and wider use of communication activities 
as ways of creating context for real uses of English. Such activities are intended to provide throughout the 
language learning process accasions on which the learners express what they want to express through the 
forms of language that are available to him at their particular stage of their language learning (Wilkins, 
1976). It is felt that these opportunities for free language use are essential to the achievement of 
communicative competence. After all, much of the language use in the real world is motivated by a desire 
for self–expression, as apposed to simply conveying information or getting things done (Baddock, 1981). 
Communicating subjective ideas, personal expressions and imagined situations are 
creative activities. Teachers or lecturers can stimulate responses in our learners to the extent of eliciting 
authentic use of language (Baddock, 1981). One of the ways is through the creative use of language 
among learners to create or construct pantuns. This is part of the developing the natural skills of learners, 
like solving some problems, find innovative solutions and in this respect to develop the creative use of the 
language. This approach is based on the idea that those who has the mastery of the language have a 
broader perspective which can lead to fresh and foster creativity and innovation. According to Carter 
(2004) every language user is linguistically creative, is a truism, yet the literature on linguistic creativity 
is not as extensive as one would expect. In short, it is a must for language teachers and for all those who 
share the fascinating, challenging mission of teaching ESL and learning ESL creatively for a world so 
much in need of creative change through the use of languages. In this respect, learners should be able to 
create pantuns creatively as they know what pantuns are all about but their astounding performance would 
not have been possible without the painstaking guidance of their instructor and most importantly without 
the use of metacognitive strategies.  
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2.3. Platform Development 
O’Malley and Chamot (1990) point out that MS are important in ESL learning because they are the 
higher-order executive skills that may entail prior planning, monitoring, or evaluating the success of a 
learning activity. Zimmerman (1990) and also stress the importance of MS. According to them, the 
potential benefit of learner and learning strategies is in the development of the students‟ ability to become 
autonomous or self-regulated learners. It is also stressed that a key element in self-regulated learning is 
metacognitive knowledge about one‟s own learning and strategic processes and about the demand of the 
task (Paris & Winograd, 1990; Zimmerman, 1990). Chamot and O‟Malley (1994) conclude that allied to 
this knowledge is the control of executive processes crucial to learning, which include planning, 
monitoring and evaluating the learning tasks. These seem to be the ingredients for successful language 
learning. Blakey and Spence (1990) point out that the goal of instructors is to create life-long learners 
who continue to develop once they leave the formal classroom. Therefore, the implementation of MS in 
learning activities is essential. These strategies include increasing students' awareness and control of how 
they learn, providing them with a powerful tool to anticipate, strategise, monitor, and evaluate their 
thinking processes. Blakey and Spence stress that this, in turn, enables the learners to approach a variety 
of new situations successfully by drawing on prior knowledge and experience and adapting to the 
demands of the cognitive task at hand. MS will help students to successfully solve problems throughout 
their lives (Blakey & Spence, 1990). O'Malley, et al. (1987) conclude that students without metacognitive 
approaches are learners without direction and ability to review their progress, accomplishments and future 
learning directions (O'Malley et al. 1987, p.23) 
3. Methodology 
This section provides a brief description of: (i)Teaching and Learning Strategies, (ii) Instrumentation, 
(iii) Respondents (iv) Data collection Procedure (v) Methods of data analysis. 
 
PHASE 1 
 
(i) Teaching and Learning Strategies 
 
A. Set Induction: 
1. Learners were to listen to Maher Zain‟s song“Barokallah”. 
2. The instructor elicited answers from learners regarding the theme of the song. 
3. The instructor discussed with learners pertaining to the theme of the song and concluded the 
topic of the lesson for the day, that is, Special Greetings. 
4. Learners were to give the different types of Special Greetings and the instructor wrote their 
responses on the board. 
5. Expected answers are in the box below. 
 
 
 
B. Presentation stage: 
1. Learners were exposed to the creative use of language for Special Greetings, that is, by using 
Pantuns. 
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2. The instructor explained that long time ago Pantuns were very popular among the Malays and 
also Indonesians. 
3. Learners were told that Special Greetings could be conveyed in a form of Pantun. 
4. Learners were given the input. Two stanzas of pantuns for a Special Greeting were displayed on 
the board. Two students were asked to read aloud the pantuns. 
 
 
5. Based on the input, learners were to discuss with the instructor pertaining to how pantuns were 
constructed creatively. 
6. The instructor explained that in order to construct a pantun, learners should be creative and 
should think and know how to plan, to monitor and evaluate their own work or evaluate work 
with peers and the instructor will be fascilitating their work. 
 
 
C. Practice Stage 
1. The instructor displayed two stanzas of incomplete pantuns with the intended meanings given in 
line 3 and line 4. 
2. Learners were asked to discuss and work with partners to complete the task by constructing 
meaningful sentences in Line 1 and Line 2 to rhyme with line 3 and line 4. 
3. Learners were asked to think creatively as well as making use of metacognitive strategies in 
completing the task below. 
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Examples of learners’ creativity in language use. 
 
 
 
4. Learners were to recite their pantuns and the instructor would give comments for further 
improvement based on accuracy and appropriacy. 
 
D. Production Stage 
1. Learners were to work in pairs. Using an A4 size computer paper, they were to design beautiful 
Greeting Cards with the Special Pantun Greetings inside. 
2. Learners were to paste their Greeting Cards on the Notice Board. Then, they moved to read the 
Pantun Greeting Cards of others. 
3. The instructor selected three best Pantun Greeting Cards and justified the choices. 
 
PHASE II 
Extended Learning: Students’ engagement in online learning. 
1. Learners were asked to go to the computer lab. They were given a website to explore. 
(http://www.bluemountain.com/talking e-card). 
2. They were to select “Everyday Talking e-card”. Then, they were asked to click at “ Sweet 
Wishes Talking e-card”. 
3. Once they had selected it, they would see a picture with “Make it Talk”. Learners were to go to 
the box. 
4. They were to type their pantuns there, then they clicked “Save”and “Play” box. 
5. Next, they were to click the “Character Voice” on the right. 
6. Once they clicked it, learners could hear the “Character” reading their pantuns and learners could 
listen to check the recitation with good native pronunciations. Learners were free to create as  
any pantuns as they liked and practised on the pronunciations. 
7. Next, learners were to access (http://www.123greetingcards.com). 
8. Here, learners were to select Greeting Cards online and again to type their Pantuns for Special 
Greetings but with beautiful music accompanying. Then learners were asked to e-mail the 
Greeting Cards to the instructor. 
9. The instructor then would assess by checking the learners‟ work online, and would send the 
comments to the respective students via e-mails. 
10. Learners were to edit their pantuns based on the instructor’s comments and later all of them were 
to compile and submit for others to share and use in a section of the POLISAS portal. 
11. Anyone who would like to e-mail the E-cards with the Special Greetings in Pantuns to friends 
and lecturers could select from http://aplikasi02.polisas.edu.my/greeting . 
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(ii) Instrumentation 
 
A set of questionnaire consisting of three (3) sections were distributed to the respondents to get the the 
data in order to answer Research Questions (i), (ii) and (iii). 
 
 
 
(iii) Respondents 
 
A total of 50 students of Semester One (1) of mixed ability who attended the English Class of AE 101 
(English for Communication) were involved in this study. 
 
(iv) Data collection procedure, 
 
At the end of the lesson (Topic: Special Greetings) learners were to respond to a set of questionnaire 
comprising Section A, B and C to get the quantitative and qualitative data. 
 
(v) Methods of data analysis 
 
Each learner‟s responses were analysed quantitatively using frequency counts, percentages and the 
qualitative data were presented in vignettes to answer the research questions. 
4. Results and Discussions 
(i) Pantuns help learners to use the language creatively 
 
Out of 50 students, all of them (100%) agreed that Pantuns helped them use the language creatively. 
Some of the learners‟ responses are as below: 
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1. “Pantun is unique. I have to be creative in order to use the language creatively. Looking for 
the right words to rhyme is tough, but once I got it, I feel good. It is a good activity.” 
2. “I must be creative to construct nice sentences. It is like writing a poem but a bit different. I 
checked the dictionary for the right words.” 
3. “My English is not good. But I understand how to write pantun in Malay. I managed to write my 
English pantun by checking for the right words in the dictionary. It is hard, I tried and at last I 
did it. 
4. “I used to write pantun in Malay. Now I have to write in English. It is challenging. I looked 
around for ideas. I looked at the sky, the trees to get ideas. Then I construct sentences. When I 
got the right words that rhymed, I feel happy. 
5. “This is my first time writing pantun in English. I know the concept. It is hard because I have to 
keep it to the rule. There is a rule. I need to select the right words that rhyme. I have to know 
how to use the language creatively.” 
6. “I like pantun. In Malay it is not that difficult to write it. But in English, it is difficult. Firstly I 
have to be creative. I have to select the words that rhyme well. My lecturer said that the beauty 
of the pantun reside in the rhyme, structure as well as the word order. This is not easy. But I 
managed it. 
7. “Writing pantun is a creative activity. I like this because it gives me freedom to express my 
feelings.” 
8. “I discussed with my friend how to write a nice pantun. We tried choosing words that rhyme and 
we were happy to know that we could do it. We did not know that we are able to use the 
language creatively“ 
9. “Yes, pantun helps me use the language creatively. I never tried writing pantun before this. I 
tried by discussing with my friend. We seeked help from our lecturer too. We discover that we 
are able to write beautiful pantuns. 
10. “Yes, true. I think pantun helped me use the language creatively. When I created my pantun, I 
looked for the right words that rhyme. Then I tried to construct nice sentences. I think this is 
creative, cool.” 
 
(ii) The respondents used Metacognitive strategies in accomplishing the tasks 
 
On the whole, all the respondents (100%) used Metacognitive strategies during the process of 
constructing pantuns. 
 
Table 1. Percentage of use of Metacognitive Strategies in accomplishing the task among learners 
Elements of MS (N) % 
Planning 25 50 
Monitoring 20 40 
Evaluating 5 10 
Total 50 100 
 
From the results displayed in Table 1, it can be seen that 50% of the responses from the learners 
indicate the use of planning, while 40% indicate the use of monitoring and 10% indicate the use of 
evaluating in accomplishing the task. The results in Table 1 show that planning is the most frequently 
used while evaluating is the least frequently used in accomplishing the task. 
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(iii) Learners’ perceptions in learning English using keyboard and screen. 
 
All learners (100%) agreed that learning English using keyboard and screen are interesting. 
These are some of their responses: 
 
1. “Yes, I enjoyed learning English using keyboard and screen, it is interesting. It is a good 
opportunity for me to explore something interesting online”. 
2. “Yes, I enjoyed learning English like this. It is interesting to interact with a computer. And it is 
also interesting. I look forward to read email from my lecturer regarding my work.” 
3. “Yes, I agreed and I enjoyed learning English using some of online softwares. It is interesting 
and it is self-directed.” 
4. “Yes. I think it is interesting. I feel I have the freedom to express myself. I have the chance to see 
what are there for us online. Now I can learn more on my own.” 
5. “Yes, of course. I enjoyed learning this way. I hope next week we can come to the computer lab 
again” 
6. “Yes, it is interesting. It is a good exposure. We look forward to read comments from our 
lecturer online.” 
7. “Yes, this is good. It is quite interesting. I find it hard to create pantun in greeting but I managed 
it. I love the music. It is virtual but real.” 
8. “Yes, I agreed. I enjoyed it. I liked the Talking card. It is interesting. I learned about many new 
words by browsing. I look forward to receive comments from my lecturer online.” 
9. “Yes, I agreed. It is interesting. This opportunity gives me the chance to explore more on my 
own.” 
10. “Yes, this is quite interesting. My friend helped me. I do not have a computer and this is a good 
opportunity for me. Now I really feel that a computer is an important tool for learning online.I 
should have one in my own room.” 
 
5. Conclusions 
The findings show that all the respondents agreed that pantun helps them use the language creatively. 
Learners employed metacognitive strategies to accomplish the tasks. The results of this study show that 
the learners use all the three elements of MS, that is, planning,monitoring and evaluating. This finding is 
consistent with the finding obtained in Nik Suriani‟s (2003) study and also consistent with another local 
study conducted by Bromeley and Tan Kim Hua (2006) in which all of the learners High Proficiency and 
Low Proficiency used all the elements of planning,monitoring and evaluating in accomplishing the 
tasks.This is confirmed by Chamot and O‟Malley (1994) as they point out that some of the unsuccessful 
learners were found to have used strategies although not as widely as did the successful learners. The 
results show that planning is the most frequently used by the learners indicating that learners did plan to 
construct their pantuns. Evaluating is the least frequently used by the learners indicating that only a few 
learners evaluate their work after accomplishing the tasks. All learners agreed that they enjoyed learning 
English by using some of the online softwares. As a conclusion, it is important that the instructor should 
give the learners more opportunities to learn the language online the fun way yet much effective. 
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